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Purpose
The purpose of this qualitative
study was to investigate how
music education programs in OK
institutions train preservice
teachers to be successful in the
area of musical theatre.

Research Questions
1. Which OK institutions offer or
require MT training as a part of
their PMT program?
2. What is the lived experience
and perspective of in-service
educators who are involved
with MT productions in their
schools?

Methodology
• NASM Institutions in OK
• 15 NASM programs
• Investigation of program
requirements from course
catalogs
• Content analysis of syllabi
• Semi-structured interviews with
5 in-service music educators
• Convenience and snowball
sampling
• 3 choral and 2 band directors
• 5–20 years experience
• Interview themes coded by
emergent themes

Findings–OK MUED Programs
OK has 14 NASM-accredited institutions that
offer programs leading to teacher certification.
• 13 institutions offer opera, opera
workshop/scenes, or musical theatre
productions. Some “count” for the degree,
some do not.
• 6 institutions have a musical theatre degree.

Course Description: Provides students with a
broad understanding of the technical elements
of staging both in opera and musical theater
works. Class activities are designed to foster
creative thinking in the areas of set design,
lighting, costuming, make-up techniques, stage
direction, and administration.

Only 1 institution requires a course specifically
designed to teach nonmusical elements of
stage production.
• Techniques Course
• 1 credit hour/meets twice weekly
• Conjunction with opera production

Course Goals: Students will examine the
various roles of stage productions, experiment
with different stage production skills, show
creative thinking, direct a scene, create and
build sets, props, and costumes, and serve as
the production team for the opera.

Findings–Interviews
Theme 1: Severe lack of training/education
“I had absolutely no training in the business, finance, or technical stuff. I knew nothing about
dancing, costuming, or advertising…. I was…lost.”
“’Well, you'll figure it out.’ I heard that a lot. But that causes a lot of stress. You get through
about five years and you decide, I'm not going to do this anymore.”
Theme 2: Importance of colleagues/mentorship
“If I didn't have a co-teacher and drama teacher, I think I would have been in a world of hurt.”
“Their guidance made me…more confident in what I was actually doing.”
Theme 3: Curricular adjustments
“Some [field experience hours] need to be in elementary, middle-school, high school, and
some need to be in a high school musical production.”
“A unit of the [secondary methods] class [should be] a workshop where you're hands on—
you’re learning and doing. That’s how you figure this out.”

Discussion
• Lack of formal training in MUED
leading to fatigue and burnout
• Need for training beyond
musical elements (blocking,
choreography, staging, A/V, etc.)
• Need for intentional curricular
efforts to address this content
• Importance of mentors for inservice teachers

Implications for MUED
• Create dedicated tech course
• Benefit vs. time/program size
• Extension of current offerings
• Secondary methods, field
experience, intentional student
teaching placement
• Collaborations between musical
theatre and MUED departments
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